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From Teacher “Professional Development” to Teacher “Professional Learning”
Chen Xiangming
School of Education, Peking University, Beijing 100871

Abstract: Teacher “professional development” and teacher “professional learning” are two popular concepts in teacher education
and teacher research. In what historical background did they arise, and what practical functions have they been playing? What kinds
of understanding do they convey about teaching as a profession? This paper aims to reveal some major differences between these two
concepts in terms of the theory of epistemology they involve, their understanding of teaching profession, ways of training teachers, and
criteria for evaluation of teacher quality. The concept of teacher "professional development" tends to treat teachers as "deficit", and
transmit intact knowledge to them according to prescribed standards and by way of intensive training. The concept of teacher "
professional learning", however, starts from teacher’s authentic learning experience, and tries to understand the process in which
teachers construct knowledge with their peers and external experts while confronted with concrete problems. Although the two
concepts came into being in different historical time, and undertake different tasks, if we do not acquire a thorough understanding of
their similarities and differences, there would be a disjunction between teacher’s authentic learning experience and the expectations of
education authorities, teacher educators and researchers. Analysis of these two concepts can help us understand not only the nature of
teacher growth but also the constructive function of discourse on social practice.
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