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On the Significance and Boundary of Popular Culture in School Education

BAN Jian-wu, LI Fan-zhuo
(School of Education, Beijing Normal University, Beijing 100875, China)

Abstract: Presently, school education pays attention to popular culture consciously and introduces
some popular culture into school curricula selectively. This phenomenon reflects the value conception that
school education concerns about the daily life and is returning to the real world; it is also an embodiment of
the development of social democracy in school education and is helpful to education innovation. Meanwhile
it has expanded educational resources to certain degree, enriched educational content, and benefited teach-
ers in understanding students and guiding their values. However, the popular culture is commercial and
consumable, which may undermine the traditional value foundation of school education; meanwhile, popu-
lar culture is characterized as temporal and sense-stimulating, which is likely to result in the loosing of the
function of school education in nurturing and improving student s spiritual world; and the cynicism of pop-
ular culture is not helpful for school education to cultivate modern citizen personality with responsibility
aw areness.
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Some Reflection and Criticism on Inquiry-based Scientific Teaching Mode

YUAN Weixin
(Department of Biology, Huaiyin Teachers College, Jiangsu Huai'an 223300, China)

Abstract: Currently, people are inclined to simplify their understanding of the inquiry-based teaching
model, which generates negative impact on science teaching. This is manifested in the following aspects: it
is confined to the scientific view of empiricism; the essence of science cannot be reflected; the process of
scientific teaching is simply identified with scientific research process, the essence of scientific teaching
process cannot be reflected; science practice is emphasized, while science learning is neglected, which is
not good for the deep understanding of concepts; the operational methods of teaching is simplified and con-
fined into certain mode, which is not good for students to understand the essence of science.
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